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[bookmark: _Hlk162434481]Our Intent
As a school we recognise the importance of feedback as part of the teaching and learning cycle and aim to maximise the effectiveness of its use in our practice. We are also mindful of the workload implications of written feedback, and of the research surrounding effective feedback.

Our policy is underpinned by the evidence of best practice from the Education Endowment Foundation (EEF). The EEF research shows that effective feedback should:

• Redirect or refocus either the teacher’s or the learner’s actions to achieve a goal
• Be specific, accurate and clear
• Encourage and support further effort
• Be meaningful
• Provide specific guidance on how to improve and not just tell students when they are wrong
Our feedback policy has at its core a number of principles:
• The focus of feedback is to further children’s learning — to close the gap between what they know and what they do not know or to fill the gap between where they are and where they are going.
• Feedback will encourage children by recognising the value of their work, thought and effort.
• Written comments should only be used where they are accessible to children, based on age and ability.
• Feedback delivered closest to the point of action is most effective, and as such, feedback delivered in lessons is more effective than written comments provided at a later date.
• All children’s work should be reviewed by teachers at the earliest appropriate opportunity so that it might impact on future learning.
• When work is reviewed, it should be acknowledged in books using the school’s feedback codes.
• Evidence of feedback is incidental to the process; we do not provide additional evidence for external verification.
• Feedback will be used as a tool to inform teacher assessment and future planning.
We also recognise that feedback is most powerful when it supports the development of metacognitive skills. Through reflection, discussion, and guidance, children are taught to think about their own learning, understand what strategies help them to succeed, and plan how to improve. This reflective process encourages learners to take greater ownership of their progress, developing independence, resilience, and the ability to self-regulate their learning.
Alongside the above we understand that for effective feedback to take place, children must understand what they are learning, they must be given opportunities to compare their work with the learning objective and must be given opportunities to improve. Feedback will therefore provide information on how and why the child has or has not met the criteria and provide strategies to help the child to improve. Work will be marked in such a way that it is likely to improve their learning and self-esteem whilst developing their ability to become independent learners, self scaffold and give them autonomy in developing and improving their work.  
Implementation 
Forms of feedback used 
All forms of feedback are crucial to the success of children.
Forms of feedback used at Charlton-on-Otmoor Primary School:
1. Verbal feedback ‘in the moment‘ will take place during the lesson – providing immediate feedback.
2. Summative feedback will take place soon after the work has been completed and handed back as soon as possible, with opportunities for the children to be guided through any corrections.
3. Children self-mark, peer mark and self-correct in KS1 and KS2 using green pens as guided by the teacher.

Verbal feedback ‘in the moment‘ is embedded within every lesson and is a vital form of dialogue between child and teacher/teaching assistant. It enables children to become reflective learners, helping them to identify their key priorities for improvement and the progress they are making towards personal targets. Teachers will ensure that understanding is checked systematically when giving verbal feedback and they will adapt their teaching accordingly. Every child will receive verbal feedback on a regular basis.This process also supports the development of metacognitive awareness by encouraging children to think about the strategies they used and evaluate their effectiveness.
Summative feedback will inform next steps in teaching and where needed a dialogue with the teacher or teaching assistant will take place to address misconceptions. 
All feedback will be specific to the learning intention or a child’s individual target and should identify both positives and next steps so that the child has a clear understanding of how to move their learning forward. 
All work in English books, reading journals, maths and topic books must be marked to show the learning has been checked by the teacher.  
Role of Other Adults Supporting Feedback and Metacognition
All staff in the classroom are expected to use verbal ‘in the moment’ feedback, supporting children in receiving immediate guidance which they can respond to. Children should be encouraged to review their own or another child's work, and the staff will support this process. This ensures that children are encouraged to assess their work and self-reflect at each step of the learning process.

Through this reflective dialogue, adults will model metacognitive questioning — for example:
- “What strategy did you use?”
- “Why did you choose that method?”
- “What could you try differently next time?”

These questions promote pupils’ ability to monitor, evaluate, and plan their own learning, which in turn enhances motivation, confidence, and self-efficacy.

Special Educational Needs and Disabilities
When giving feedback to children with Special Educational Needs and Disabilities, we take into account the wide range of abilities of our children. Children’s individual education plans will be used to support feedback, and reasonable adjustments will be made so that every SEND child can fully access the curriculum and receive feedback appropriate to their learning needs.

Staff will also support SEND children in developing metacognitive strategies appropriate to their individual pupil profiles — for example, helping them to plan how to approach a task, monitor their understanding, and evaluate their progress.

Reward Systems
Rewards must be used for good effort, not only excellent work. We use a range of rewards:
• Personalised praise comments
• Sharing work with the Headteacher
• Displaying work
• Sharing work in the Celebration Assembly
Teachers will seek opportunities to provide positive, metacognitively informed feedback that highlights not just the outcome, but the effective strategies and perseverance that led to success.
Early Years Foundation Stage Unit
· In the Foundation Stage, feedback strategies include verbal praise, oral dialogues with children in their play
· Verbally informing children of their next step and giving them opportunities to work on them e.g. letter formation
· Celebrating work in front of the whole class and displaying it on our 'Work to be proud of' display.
· Annotating work to demonstrate whether it was completed independently ‘I’ or with adult support ‘S’ and what areas of learning and characteristics of effective learning have been demonstrated.
· In writing books, staff use personalised stickers with learning intentions which are annotated as to whether they have been achieved or not and if the work was completed independently.
· A ‘Feedback Grid’ will be used to gather observations and inform future planning.
· Photos and short written observations of significant achievements shared via Tapestry app.

In the summer term, as part of our transition protocol to Year 1, we will introduce target bookmarks. For example, finger spaces needed, capital letters or full stops.

Year 1 to Year 6
Most feedback will be given verbally and during lessons to help address misconceptions as soon as possible. Where verbal feedback has taken place, a VF code will indicate this with a short comment identifying what the focus of the feedback has been e.g. apostrophes when relevant. 

An ‘S’ will show that work was supported by an adult. 
An 'I' will also be used, for children who receive regular adult support e.g. SEN children, to show that work was completed independently.

Children will self- mark in green pen; adults will mark in purple pen. 

All written work in books will have a learning intention at the top of each piece of work. This will be ticked to indicate an adult has checked it and a triangle  system used to indicate children’s progress against the learning intention:
· A full triangle with a tick indicates the learning intention has been met
· A half triangle indicates the learning intention  is partially met 
· A line indicates the learning intention  has not been met 

Teachers will look through work after each lesson and identify children who have been successful and children who have a misconception or require a feedback point. These will then be looked at with the child ideally the same day or alternatively, in the next lesson; as part of morning work the next day; or with a teaching assistant as part of an intervention. 
In some cases these will be recorded on a ‘Feedback Grid’ used to record small group of whole class feedback and inform future planning or whole class feedback. 
English
All children in KS1 and KS2 will have a target card with their current target on. These targets will be linked to the assessment grid the child is working within. When a child demonstrates that they have met a target in their extended writing work, the teacher will tick the target card. After this target has been met consistently three times, a new target will be added on. 

Star writes will be used to update individual assessment grids and target cards.  Whereas feedback from final outcome pieces will be recorded on ‘feedback grids’ identifying next steps in teaching, key misconceptions, star writers and those needing further support. These will be shared with children in subsequent lessons as whole class feedback. 

Codes
Codes will be used to help children edit or improve their work. 

	O
	Indicates missing punctuation e.g. full stops, inverted commas, apostrophes, commas etc.

	Sp./ highlighting
	Written in the margin  indicates a spelling on that line of work needs correcting
Or incorrect spelling identified by highlighting.

	___
	A capital letter is missing or not needed

	Sense/tense?
or

	Written in the margin indicates that the sentence needs checking or drawn under the text.

	*
	A star at the bottom of the page may indicate a suggestion or something to add to the piece of work


 
Spellings
Key Stage 1  
High frequency spellings that are spelt incorrectly will be highlighted and children will practise these with an adult in green pen. For other words that have been spelt phonetically plausibly, but that the teacher feels the children could correct, the incorrect grapheme will be highlighted, and children will self- correct with a green pen in the next lesson; as part of morning work the next day; or with a teaching assistant as part of an intervention.

Key Stage 2 
Spellings that appear in the previous phases’ Common Exception Words list will be corrected by children (KS1 words in Y3/4, KS1 and Y3/4 words in Y5/6) 
Where children have made an attempt to spell an ambitious word but chosen the wrong graphemes, the incorrect grapheme will be highlighted, and children will self- correct with a green pen in the next lesson; as part of morning work the next day; or with a teaching assistant as part of an intervention.

Maths
In maths, verbal feedback and self-feedback will be encouraged. If children make an error on a calculation, it should be corrected in green pen or discussed with an adult with the code VF to indicate a discussion has taken place. 

When giving feeding back, incorrect work is marked with a dot and then corrected in green. This may be in the lesson, at the start of the next lesson, or as part of morning work the next day with the support of an adult as required. 

Homework
Teachers will review the homework and stamp the work to acknowledge that it has been reviewed.


Impact
[bookmark: _heading=h.gjdgxs]The successful implementation of this policy will result in:
- Improved achievement and attainment across the school
- Children focused on their learning and aware of how to move it forward
- Engagement and motivation across all lessons and phases
- Increased metacognitive awareness, enabling pupils to plan, monitor, and evaluate their learning independently
- Motivated and resilient learners who can articulate how they learn best
- A consistent approach to feedback and metacognitive development which is followed and understood by all staff

Monitoring and review 
The Headteacher will monitor the quality and impact of feedback as part of the school’s continuing self-evaluation programme. This will include the implementation of the principles outlined in this policy by all staff. Judgements will be made as to the impact of the feedback on child progress and attainment using monitoring procedures. These procedures will include gathering samples of children’s work, observing the policy being implemented in the classroom and through discussions with children. 

The feedback policy will be updated annually to take account of improvements made in our practice.









Feedback form
Date: 
Objective: 
	Name
	/  \ _                                                      
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Feedback Policy Summary 
Verbal feedback ‘in the moment‘ will take place during the lesson – providing immediate feedback
· All staff in the classroom are expected to use verbal ‘in the moment feedback’
· Every child will receive verbal feedback on a regular basis.

Summative feedback will take place soon after the work has been completed and handed back as soon as possible with opportunities for the children to be guided through any corrections. This will inform next steps in teaching and, where needed, a dialogue with the teacher or teaching assistant will take place to address misconceptions. 

Feedback forms: 
· Used for small group or whole class feedback for teaching assistant 
· Used identifying next steps in teaching, key misconceptions, star writers and those needing further support.

Children self- mark, peer mark and self-correct using green pens as guided by the teacher.

All feedback will be specific to the learning intention or a child’s individual target and should identify both positives and next steps so that the child has a clear understanding of how to move their learning forward. 
Teachers will look through work after each lesson and identify children who have been successful and children who have a misconception or require a feedback point. These will then be looked at with the child ideally the same day or alternatively, in the next lesson, as part of morning work the next day, or with a teaching assistant as part of an intervention. 
Codes used Years 1-6
	VF
	Verbal feedback given

	
	Triangle  system used to indicate children’s progress against the learning intention
· A full triangle indicates the learning intention has been met
· A half triangle indicates the learning intention is partially met 
· A line indicates the learning intention has not been met

	S
	Work was supported by an adult.

	I
	For pupils on the SEN register only work was completed independently 

	O
	Indicates missing punctuation e.g. full stops, inverted commas, apostrophes, commas etc.

	Sp.           or
highlighting
	Written in the margin indicates a spelling on that line of work needs correcting

	___
	A capital letter is missing or not needed

	Sense/tense?
or 

	Written in the margin indicates that the sentence needs checking

	*
	 Star at the bottom of the page may indicate a suggestion or something to add to the piece of work


 
Key Stage 1  
High frequency spellings that are spelt incorrectly will be highlighted and children will practise these with an adult in green pen. For other words that have been spelt phonetically plausibly, but that the teacher feels the children could correct, the incorrect grapheme will be highlighted, and children will self- correct with a green pen in the next lesson; as part of morning work the next day; or with a teaching assistant as part of an intervention.

Key Stage 2 
Spellings that appear in the previous phases’ Common Exception Words list will be corrected by children (KS1 words in Y3/4, KS1 and Y3/4 words in Y5/6). Where children have made an attempt to spell an ambitious word but chosen the wrong graphemes, the incorrect grapheme will be highlighted, and children will self- correct with a green pen in the next lesson; as part of morning work the next day; or with a teaching assistant as part of an intervention.
Maths
If children make an error on a calculation, it should be corrected in green pen or discussed with an adult with the code VF to indicate a discussion has taken place. When giving feedback, incorrect work is marked with a dot and then corrected in green. 
‘God’s Kingdom is like a seed, which a farmer took and planted. Though it is a tiny seed, when it grows, it is the largest of trees and becomes so big that birds rest and shelter in its branches.’ Matthew 13:31-32
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